Chapter 7: Irregular Word Reading Answer Key
1. a.-T, b.-F, c.-F, d.-T, e.-T
2. b. Some irregular words might follow consistent sound/spelling patterns, but they are irregular because students have not yet been introduced to those sound/spellings.  c. High frequency words can be regular or irregular. 

3. a., b., c. 

4. a. Practice should be daily.  b. Practice should be cumulative for all words to achieve the necessary multiple exposures. c. Words should be practiced in isolation and in context. 

5. No.  All of the factors are important. 

6. Words that share similar sound/letter patterns are grouped. 

7. The answers are as follows: a. when students can read CVC regular words at the rate of three per second. b. at least one lesson before the students are going to read connected text, and c. one per lesson at first progressing to five to seven maximum.
8. Students should explain that assessment every four to six weeks would probably have been appropriate early in the school year.  However, once Jane started to fall behind, the teacher should increase frequency of assessment to every two weeks with follow-up reteaching.  If necessary, weekly assessment would be the next step. 

9. 7, 4, 6, 2, 8, 1, 3, 5
10. The two strategies share the benchmark of having students develop the ability to quickly and accurately identify irregular words.  However, the sound-out strategy lesson is designed to teach sound/spellings that are unique, making the words permanently irregular.  The lesson for the spell-out strategy is designed to teach words that are temporarily irregular.  Both lessons use word cards, word recognition grids, a dry-erase board, and magnetic letters to introduce tactile learning. Both lessons also have students practice using decodable text.  The corrective feedback for the sound-out strategy includes a repetition of instruction, calling attention again to the irregularity of the sound/spelling.  The feedback for the spell-out strategy involves a simpler retelling and repetition of the instruction.  Both lessons involve modeling by the teacher, repetition by the student, and explicit instruction.  

