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Chapter 5: Phonemic Awareness

1. Which of the following statements are true of phonological awareness, phonemic awareness, and phonics?  (Choose all that apply.)

a. All three are critical to reading success.
b. All three involve written as well as spoken language.

c. Phonological awareness and phonemic awareness are the same.
d. Phonemic awareness, when taught with letters, is phonics instruction.

2. In front of each question, write the number that identifies the phonological awareness level being taught.  Use 1 for Word level, 2 for Syllable level, 3 for Onset and Rime level, and 4 for Phoneme level.

______a.  “Which word does not belong: big, pig, fig, four?”

______b.  “How many sounds in mat?  Can you say them by sound?” 

______c.  “Can you clap the word parts in window?  How many times did you clap?”

______d.  “Listen as I say two small words: tooth brush.  Can you put the two words together to make a bigger word?”

3. Which of the questions in #2 is an example of teaching segmentation?  Which is an example of teaching blending?

______Segmentation

______Blending
The following statements are all incorrect.  Rewrite each to make it correct.

4. A phonemic awareness lesson should be short, probably no longer than 10 to 15 minutes per day for all students in Kindergarten.  A lesson should cover a variety of skills.

________________________________________________________________________________________________________________________________________________

5. Phonemic awareness instruction should progress from simpler to more complex.  Desirable sequences include segmenting phonemes to segmenting words, isolating initial phonemes to isolating medial phonemes, segmenting words with two phonemes to segmenting words with four phonemes, blending words with stop sounds to blending words with continuous sounds, blending phonemes to phoneme segmentation, and phoneme segmentation to phoneme deletion, addition, and substitution. 

________________________________________________________________________________________________________________________________________________

6. Phonemic awareness lessons should be conducted initially with the whole class followed by small groups for games and activities and/or individual instruction for struggling students.

________________________________________________________________________________________________________________________________________________

7. First-grade students needing intervention should receive an additional 15 minutes of instruction, both morning and afternoon, throughout the school year.

________________________________________________________________________________________________________________________________________________

8. After a student masters decoding, assessment of phonemic awareness should be continued to assure maintenance of this essential skill.

________________________________________________________________________________________________________________________________________________

9. Based on the sample lessons in this chapter, define each of these terms:  benchmark, modeling, guided practice, corrective feedback, intervention strategy, and ELL strategy.  Support each definition with at least two examples drawn from the lessons provided in the text.

10. The following is the Teach/Model stage of the Salad Toss model lesson. Identify the benchmark(s) being addressed, the materials needed, and the skill(s) being taught.  Then explain what you would do if several students were having difficulty with the concept.

Teach/Model

Attach two brown paper salad bowls to a bulletin board.  In one bowl, draw two dots and a carrot.  In the other bowl, draw three dots and a tomato.

Say:  Here are two salad bowls.  Point to the salad bowl with the carrot in it.  Ask:  What vegetable is in this bowl? (a carrot)  Say: I’m going to clap as I break the word carrot into parts.  Demonstrate by clapping the word parts as you say car.rot.  Then say:  I just clapped two times.  The word carrot has two word parts.  Now clap and say the word parts with me: car.rot.  Great.  Ask:  How many times did we clap? (two)  How many word parts are in carrot? (two)  Now I am going to say the parts again, one at a time.  Listen carefully because I am going to ask you to put the parts together to make a whole word: car.rot.  Ask:  What is the whole word? (carrot)  Repeat the procedure with tomato (to.ma.to).  Be sure students recognize that tomato has three word parts.

