Chapter 5: Phonemic Awareness Answer Key
1.  a., d.
2. a.-3, b.-4, c.-2, d.-1

3. b., d.
4. A phonemic awareness lesson should be short, probably no longer than 10 to 15 minutes in Kindergarten.  A lesson should target no more than one or two skills at a time.  Students who need further assistance should receive another 15 minutes of instruction per day.  (Some students might include the acceptable option of having informal instruction throughout the day in their rewritten statements.)

5. Changes should be: segmenting words to segmenting phonemes and blending words with continuous sounds to blending words with stop sounds.
6. Phonemic awareness lessons should be conducted in small groups.  Optional correction:  Games and activities are effective teaching tools, and informal lessons can be conducted throughout a day to reach the recommended instructional time.

7. First-grade students needing intervention should receive an additional 15 minutes of instruction per day, three or four times per week, for as long as needed.  

8. After a student masters decoding, assessment of phonemic awareness is no longer necessary.

9. A benchmark is a performance objective that describes what students are expected to do. Modeling is a teacher action that demonstrates how a student should perform the same action.  Guided practice is done by students under a teacher’s direction, with the teacher explaining, modeling, observing, and redirecting as necessary.  Corrective feedback is an action taken by a teacher in response to a student mistake and generally includes modeling the correct response and giving additional examples for practice and application.  An intervention strategy is the reteaching of a skill taught earlier but not mastered to the degree necessary to perform the on-level task.  An ELL strategy is the use of a teaching technique designed to build on a student’s knowledge of his/her native language or to target particular difficulties common among non-native speakers of English.  Examples will vary.

10. The benchmarks are: (1) the ability to clap and count syllables in two- and three-syllable words, (2) the ability to say each syllable in two-and three-syllable words, and (3) the ability to orally blend syllables into a whole word.  The materials needed include brown construction paper for salad bowls and colored markers.  Students may also suggest that the teacher would need pictures or models of vegetables named by two and three syllable words.  The skill being taught is syllable segmentation and blending.  Answers will vary but should suggest follow up that includes small group guided practice with additional examples beginning with two-syllable words and moving on to three-syllable words (pepper, radish, cucumber) and more intensive modeling and intervention for the few students who might have trouble with this skill.

