Chapter 10: Fluency Instruction Answer Key
1. a. T, b. T, c. F, d. T, e. F, f. T
2. a. on their own, within and outside the classroom, with minimal guidance, and feedback.  b. a model of fluent reading. c. he or she achieves a desired level of fluency.
3. a. In teacher-assisted reading, students listen to an expressive fluent reader while following along with the printed text. b. In peer-assisted reading, partners read aloud to each other and provide corrective feedback. c. In audio-assisted reading, students listen to recorded text while they follow the words that are being read. 

4. The students need to be following the words as they hear them if they are to develop fluency.  For some students, the poems may not be at their independent reading level. The students might be enriched culturally, but this method would not be developing fluency. 

5. a., b., g. 

6. To increase rate: b.; To develop prosody: d., e., f., g., i.; To develop accuracy: d., i. 

7. The wording of answers will vary.  However, they should include information about selecting an appropriate passage (about 100 – 120 words, seems to be at a student’s level), having students read 100 words while keeping track of errors, subtracting the number of errors from the total words read, calculating the percentage of words read correctly (by dividing the number of words read correctly by 100), and comparing the student’s score with the levels of text difficulty.

8. a. C, D  b. A  c. B, E 

9. Answers will vary but should include an explanation of how in Kindergarten students need to hear text read aloud fluently every day.  This practice should continue through grade 2.  In grade 1 students experience guided repeated oral reading of familiar texts.  In grade 2 students read text aloud with corrective feedback, a practice that should continue through grade 5.  By grades 5 and 6 students are reading more difficult, complex texts and still need practice.  However, after grade 6 oral reading will not substantially increase fluency. 

10. Answers will vary but should cover strategies for assigning pairs (strong reader and weaker reader), for choosing appropriate texts (accessibility for the weaker reader), modeling and explaining how to work in pairs, strategies for getting into pairs, and guidelines for working in pairs.   

